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Special Education Needs Policy

Introduction

The school recognizes that all children have dieatsengths, weaknesses and learning needs anchakk
educational provision to cater for individual diféaces.

This encompasses both able and gifted childrencaildren with learning or behavioural differences.
A separate policy statement covers the school'sipian for able and gifted children.

The school acknowledges the need for a positivencibment to anti-discriminatory practice. Its aimtésensure that
each child’s needs are met and that he or shecisdad positively within the school. Children witpecial
educational needs will be offered full access twr@ad and balanced curriculum.

The school aims to encourage and assist every thidgthieve his or her potential and to reach tpetential level of
attainment whatever their capability.

The special educational needs provision is co-ataith by the Learning Support Coordinator/SENCO waykn
consultation with both the Headmistress and indimideachers. In order to avoid ‘labelling’ childre~airfield
prefers to refer to Learning Support and Individuialtion.

Fairfield School does not have a specific Spectdation Unit. We aim to meet the requirementshofdecen with
special needs as far as we are able within thet@inss of the school environment and resources.

Staff are regularly updated by the SENCO/LSC anddtaistress on SEN developments

Any support requiring help of specialist servicatl ive referred to an outside consultant with tleestcborne by
parents.

Definition of Special Educational Needs at Fairfield School

Children at Fairfield School are deemed to haveigpeducational needs if they have a statemergil®are
deemed to have learning difficulties and/or distéieg if they have significantly greater difficuliy learning than the
majority of children of the same age.

Special Educational Needs may also encompass ehildith physical difficulties, which may affect ihability to
access the curriculum.

Children will not be regarded as having a learmdif§iculty solely because the language or formariguage of their
home is different from the language in which theg being taught.

The school will have regard to the Special EducstidNeeds Code of Practice when carrying out itseduowards all
pupils with special educational needs or learniiificdiities and will ensure that parents are invedvin formulating
Individual Education Plans (IEP), if necessary.

The school recognizes that parents hold key inféionaand have knowledge and experience to conilbathe
shared view of a child’s needs and the best waysupporting them. All parents of children with sjgeducational

Printed on: 08 February 2010



needs or learning difficulties will be treated astpers and supported to play an active and vatakxin their child’s
education.

Children with special educational needs or learrdifficulties will be encouraged, where appropriate participate
and contribute to the assessment of their needs.

Identification and assessment

Admission to the Nursery class is dependent upohild’'s age and emotional and physical development.
We do not admit children under the age of threegea
An informal assessment of development is made dutie preliminary visit of each child.

In the Nursery and Reception classes, assessmagddker-based using observation and referencevelabmental
age-based norms, culminating in the Foundation &Sragfile.

Within the main school (Y1-Y6) Fairfield School hagolicy of selection by norm referenced assessmen

As children become older, assessment is carriedising norm referenced standardized tests in addit teacher
observation.

Initial identification of special educational neeaislearning difficulties is usually by teacher ebgtion and
consultation with parents, although parental congray initiate further investigation.

In order to help children with special educationakds or learning difficulties, the school will ad@ graduated
response that recognizes that there is a contimfuspecial educational needs and brings increaspegialist
expertise to bear on the difficulties that a childy be experiencing.

If the class teacher or parent expresses concerut @child’s progress or development, the Headwesstwill be
informed and an informal assessment will be carded The parents will be informed of the resultdhe assessment
and a plan of action will be drawn up. If it is tlght necessary, the Headmistress may refer then{zafer further
advice from a dyslexia specialist teacher or Edocal Psychologist.

The school will record the steps taken to meetniéeds of individual children. The SENCO/LSC wiliMea
responsibility for ensuring that the records arptlkend are available as needed.

Parents who are concerned about SEN provisionhfair thild should make an appointment to discus# ttoncerns
with the Headmistress and class teacher.

The role of the SENCO/Learning Support Co-ordinator
The SEN Coordinator (SENCO) responsibilities in&ud

» overseeing the day to day operation of the schd®E8I policy

» coordinating provision for children with specialuedtional needs or learning difficulties

« liaising with and advising fellow teachers and ta@ag assistants

» overseeing the records of all children with speeidlicational needs or learning difficulties

« liaising with parents of children with special edtional needs or learning difficulties

» contributing to the in-service training of staftinding regular updates on SEN developments.
« liaising with external agencies, including locapport and educational psychology services.

Monitoring children’s progress

The school’s system for observing and assessingrbgress of individual children will provide infoation about
areas where a child is not progressing satisfdgtdginder these circumstances, teachers may needrsult the
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Headmistress and LSC/SENCO to consider what elghtniie done. This review may lead to the conclusiha the
pupil requires extra help or support, in the forfrdisferentiated learning opportunities (DLO) or nedformal support
and/or assessment.

Early Years Action

When a Foundation Stage teacher has concerns alahild’s progress and that the child has signiftbagreater
difficulty in learning than the majority of childnethe same age she will provide a programme ofaestipport. This
will be called Early Years Action. The triggers fimtervention through Early Years Action will beraern,
underpinned by evidence, about a child who degpiteiving differentiated learning opportunities raak

« little or no progress, even when areas of concegnargeted

« continues to work at levels significantly below itheeers

» has persistent emotional, or behavioural diffi@dtivhich do not respond to usual behaviour manageme
techniques

Early Years Action Plus

The triggers for Early Years Action Plus will beathdespite receiving individualized support unBarly Years
Action, the child:

» continues to make little or no progress and to watrk level substantially below that of others shene age
« the child’s emotional or behavioural difficultiesrtinue to interfere with the child’s own learniagd that of
the group

School Action

When a Main School class teacher has concernsatbhild requires extra support, in addition to DIsBe will
provide more highly differentiated work within tm®rmal school curriculum. This will be called Schéation. The
triggers for intervention through School Action e concern, underpinned by evidence, about alchiio despite
receiving differentiated learning opportunities (DLmakes:

« little or no progress even when teaching approaehegargeted particularly in a child’s
identified area of weakness

» shows signs of difficulty in developing literacy wrathematics skills which result in poor attainmensome
curriculum areas

» presents persistent emotional or behavioural diffies which are not ameliorated by the behaviour
management techniques usually employed in the $choo

* has communication and/or interaction difficultiasd continues to make little or no progress dedpite
provision of a differentiated curriculum

The child’s class teacher will remain responsildeworking with the child on a daily basis and fdanning and
delivering an individualized programme.

The class teacher and LSC/SENCO will decide orattteon needed to help the child to progress inlitite of their
earlier assessment. This may include using diffelegrning materials and some group or individuglort.

School Action Plus

The triggers for School Action Plus will be thagspite receiving individualized support under Sdhation, the
child:

» continues to make little or no progress in spedfieas over a long period

» continues working at National Curriculum levels stamtially below that expected of children of a kamage

» continues to have difficulty in developing literaapd mathematical skills

» has emotional or behavioural difficulties which stdntially and regularly interfere with the childisvn
learning or that of the class group, despite hadngndividualized behaviour management programme
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» has ongoing communication or interaction difficatithat impede the development of social relatigpssand
cause barriers to learning

If Early Years Action Plus or School Action Plusniscessary, the parents will be asked to consielekisg the help
of external support services. e.g. Speech and LageyT herapist, Specialist dyslexia teacher, anféurcational
Psychologist.

Those services will need to see the child’s recamdsrder to establish which strategies have alydaekn employed
and which targets have been set and achieved.

The external specialist will act in an advisory aaipy, providing additional specialist assessment.

The resulting IEP for the child will set out frestrategies for supporting the child’s progress. sehwill be
implemented, at least in part, in the normal classr setting.

The delivery of the interventions recorded in tE® Iwill continue to be the responsibility of thas$room teacher

Individual Education Plans (IEP)

Strategies employed to enable the child to progngdde recorded within an Individual EducationaRI(IEP). The
IEP will include information about:

the short term targets set for the child

the teaching strategies to be used

* the provision to be put in place

« when the plan is to be reviewed

» outcomes (to be recorded when the IEP is reviewed)

The IEP will only record that which is additional, tor different from, the differentiated curriculuemd will focus
upon three or four individual targets that matcé thild’s needs and have been discussed with thé' <iparents.
The IEP will be reviewed at least twice a year #mal parents’ views on their child’s progress wil ought. If
appropriate, the child will also take part in tleview process and be involved in setting the target

The current Learning Support Coordinator is Mrs\sHllart and the SENCO is the Headmistress, Mrs éyedlarton.
The Education Governors, Mrs Ann Lloyd and Mrs G@eCulligan are designated SEN Governors.

Further information can be found in the SEN handh@wmpies of which can be found in the office anithvthe
LSC/SENCO.
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